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THE INTERINSTITUTIONAL CONSORTIUM FOR CAREER EDUCATION

ORGANIZATION

The Interinstitutlional Consortium for Carcer Education (ICCE) was
formed in 1971 and is comprised of all Oregon institutions of
higher education which prepare teachers, counselors and adminmistrators.
The endeavar is cooperatively sponsored by the Oregon Department of
Education, the Oregon State System of Higher Education and the
independent golleges and universities of Oregon. Staff iz employed
by the Marion Intermediate Education Districec (IED) to coordinate
Consortciun efforts and carry out Project activities,

d

FURFOSE

o Consortium activieles are designed to facilitate thg@n college
and university efforts to improve their prnparatinn of educational
personnel for roles in career education.

o The ICCE gerves as a planning/coordinating body charged to study
: the weeds for persornel development -in carecer educatlion anmd te
promote Necessary action to meet those needs.
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PREFACE

The materials presented in this document has been developed through
activities of the Interinstitutional Consortium for Career Education

and within the Jointly supported state and federal project, "Statewlide
Infusion of Career Education into the Preparation of Teachers, Counselors
and Administrators". This comprehensive project was focused upon three
essential aspects of preparing educatlonal personnel for expanded and
extended roles in career education. Those aspects are! statf development
for college and university faculties, program development for teacher,
counselor and administrator preparation, and teacher certificaclion and
program accreditiation.

This document has resulted from work in the program development area and
presents career education content For elementary teacher education '
curricula developed by the Project's Elementary fducation Task Force.
Also presented are the revised course syllabi which have been infused
with career -aducation elements. The course infusion work was dong
primarily at Portland State University.

This report is one of eight similar reports dealing with program developmant
in career education for teacher, counselor and administrator preparation.
The other reports address Secondary Teacher Education, Special Education
Personnel, Counselor Education, Vocational Bducation Personnel, Career
Clusters Information, Community Resources Utilization and a Conceptual

Model for the Career Education Dimension of College and University Personnel
Preparat ion Programs. Although each report is complete in itself, the '
user of this report may find the others supportive in meeting 4 particular
need.

Many individuals and agencies have contributed te the work of the total
project. The program development aspects, in particular, have required
the collaborative support of numerous individuals. Portland State
University and Dr. Allen Lee, Director of Career Education, specifically
deserve much of the credit for what has been accomplished in program development.
PSU was the major sub-contractor to the ICCE for this work and Dr. Lee
provided the leadership and direction for those activities. The original
report was prepared on behalf of the Task Force by Zola Dunmbar and edited
by Di. Allen Lee. both of P3U. Further editing and final formatting was
done by the ICCE central office staff. Both the task force members and
individual professors who infused courses deserve our sincere appreciation
and thanks. Those individuals are ldentified in the appropriate sections
of this report. :

The results of this initial effort to infuse career education concepts into
teacher, counselor and administrator preparation in Oregon -are already
impacting upon Oregon educational personnel development programs. Further
testing, evaluation and course/program infusion will take place during 1976~
77 and 1977-78. 1t is hoped that this and the companion reports will
facilitate that effort and also be of assistance to colleges, universities
and other agencies and instictutions outside Oregon whe wish to undertake
similar efforts. .

Darrell L. Ward, Director
4 Interinstitutional Consorciul
- for Career tducation
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INTRODUCT I Ox

The potential of any educational reform movement is highly dependent
on the attitudes, skills, and understandings of the educational personnel
responsible for its implemcntation. As such, the maximum potenrial for
career education can only be reached if dts concepts, knowledges and
skills are adequately infused into inservice and preservice prepavation
of teachers, counselors and adminiscrators. Although many individuals,
agencies and institutions have responsibilicy for personnel development,
the institution which must provide the primary leadership and direction
are those colleges and universities wnich prepare educational personnel
for our schools.
The Interinstitutional Consortium for Career Education, established in
1974, seeks to facilitate the efforts of Oregon dnstitutions who prepare
teachers, counselors and administrators to better meet the neads of
personnel preparation for career educatlon. This fifteen member consortium
devised and planned a change strategy for college and university personnel
preparation which focuses upon three essential aspects of thu: personnel
development: staff development for collepe and university faculty, program
development for college and un;verglt1>prapdxggafy prograns, and teacher
certification and program a:cred:ﬁacian The work reported in this
document represents a portion of that change strategy in the area of
program development. Materials included are those developed by a task
force and those developed by faculty members of cooperating institutions
who revised existing courses to include appropriate knovledge and skills

in career education.

The conceptual design for this activity was that a group of knowledgeable
people representing colleges and universities, local educaction institutions,
the Oregon Department of Educatiom, and the business, labor and industrial
community would come together within the context of a given area of
education, i.e., elementary education, and identify those concepts, student
outcomes, tea:hlﬁg/learnlng activities, teaching competencies and body of
information which would be important for inclusion in the preparation
programs for individuals in the given area. Turther, the strategy provided
for colleges and universities to analyze their curricula inm a given area
and identify which concepts were curtently being adequately covered in

the preparatory programs, which concepts could be covered with slight
modification of the curriculum and which concepts would have to be infused
into the curriculum as new materials. Similar procedures were used for the
analysis of courses at all institutiops. Note Appendix L for the form used
for this .purpose. ‘

Courses were then selected for revision. The criteria used by Portland
State University for selecting elementary and secondary teacher education
courses to infuse with elements of career educatiom are examples of the
thought that went into such decisions. These courses were selected for
infusion efforts on the basis of the following criterda:
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1. Courses selected represented a cross-section of thé curricula
areas found In public schools (Social Studies, Reading, Science,
lLanguage Arts, Physical Education). .. e :

2. Courses selected represented a cross-section of Ehe key under-
graduate experiences required for acquisition of a bagic
teaching certificate.

3. Graduate courses selected represented key courses required for
acquisition of a standard teaching certificate as well as an
elective portion of a Master's Degree program.

4. Courses selected were taught this academic year by instructors
spsclflrally interested and committed to the infusion of career
education strands into departmental course offerings.

5. Courses selected were taught by Eéculty recognized as key
personnel who provide leadership for program development.

Infused courses vere tried out with students and'syllabi again revised,
based upon thé pilot test. !

In general the preceeding strategy has been used in developing the materials
included in this report and has proven a very adequate model for causing
programs and course syllabi to be infused with career education concepts

at the college and university level.

However, as in any developmental effort, modification of the strategy had
to be wade to fit the day-to-day situation. Initial plans called for the
task force to have campleted its report early in the academic year —- in
time for that repart to be distributed to the colleges and universities
faculty before the infusion of the courses began. Because of the time
needed for the task force to adequately fulfill its responsibility and the
need to pilot test the revised syllabi during 1975-76, the infusion process
began before the task force work was completed. Faculty members directly
involved with course zdnfusion were for the most part also members of a
task force and therefore did have the benefit of the initial task force
findings. 1In addition to the basic content of the task force reports, the
selected bigliag:aphlas proved extremely helpful in course and program

revision.

The task force chairperson played a key role in organizing the task force
and in the develnpment of the repart._ The cha;rperscn was asslstad iﬁ

of . pulling tagache: the task Forces varléd acthltles and mater;al; and
putting them into a cohesive document for review and examination by task
fargé mémbefS, Thé task foCES f&?iéﬁéd'infgfmatimn from a varjety gf

shauld be lncluded in the career education content of elamentary teacher
education programs. Before finalizing that task force report a draft
prepared by the-coordinator was distributed to the task force members for
their” comments and additional input. Additionally, the Northwest Regional

6



.\.}

ERIC

Aruitoxt provided by Eic:

Educational Laboratory was contracted te critique the material

and provided an analys f irs content. The Northwest Lab provided
sources of additional material which could strengthen the task force
document. Subserquently, much of this material was included in the task
force reports.

This reports should prove useful to college and universities desiring
to include career education as a part of their elementary e du,atlcn

program, The information from the task force can provide concepts

and content to be congidered, The ;xamples of required course syllabi
used to infuse this informacion can demonstrate a ptnﬁ;%% that is « = -
possible to help accomplish am essential task.
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CAREER EDUCATION CONTENT FOR ELEMENTARY
TEACHER EDUCATION PROGRAMS

The content of this report is based on the rationale that Career
Education at the elementary school level should be one of carecer
awareness, and that career awareness 1s not a separate subject but
is developed in each classroom within traditional subject matter
areas. Career awareness considers the producer role and how it
relates to the other life roles of consumer, citizen, Eamily and
leisure time. T

With the beginning of the school experience the students have the
right to expect guidance and assistance in developing avareness of
self and others, good work habits, and the attitude that there is
dignity in all work. In order to accomplish this it is essential

that the teacher not only have a high regard for the dignity and worth
of each individual student but also provide learning opportunities
which allow for, and take advantage of, the uniqueness of each
individual, -

Desired Student As a result of the elementary school experiences
Qutcomes (K-6) the following student outcomes should be
attained: . .
1. Tach student will be able to identify his/her individuality
and be aware of how it relates to the life roles.

2. Each student will be able to use basic methods of communication
in his/her relationships with others and be aware.of how they
relate to all life roles. -

3. [ach student will be able to use decision-making skills and
be aware of their importance in choices made concerning all
life roles.

4. TFach student will be aware that careers require certain
physical and mental skills. .

5. [Each student will develop positive attitudes tovard, and
acquire knowledge about the world of work. .
Teaching/lLearning In order to achieve the desired 'student outcomes
Activities it will be necessary for teaching-learning
activities to be provided. These can be best
accomplished when presented in a total framework
rather than fragmented. The school environment should be considered in
_ the broad context of the community rather than to segregate classroom
activities and community activities. The school building is part of the
community and learning can take place in many settings. :

11
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Many teagefing~learnlng activities tan be used to [ocus on career

i3 = £ ¥ | il = - il = =
ayareness withliy the regular ceurzriculum, - The Elenentary Teacler
Tralping Task Force has identif led the following ten activit les:

L

n

5!

S

field Trips

The prepavation for and follow-up of the fieid trip will
detpenine the succass of thls nctiviey, The [ocus should
be om the people and jobs involued rather than on the
finlshed product.

(areer Bdycarlon Taizrs

The dec¢ision making involved in the planning and dmplementation
of 3 Carveer Edycation Falr should be a part of the student's
ot ivipy. The interest generated by having an opportunity

to viev in oue location people from varied oceupations can

jead to more lp~demth imformation through interviewing and
field ttlps, °

’lhtétviéwing

Oue of the beat wavys to get In-depth informatlon about cdreers .

is om 4 opa-~to-one basls. Thus the technique of dntervieéwing
becomes tha attivity to accomplish this. Ln order for the
intervimy Lo be worthwhile adequate preparation on the part
0f the stydeot is essentlal., Role playing is anm ef fective
feans for providing readiness. :

4""

Hymam Resources

The use ¢f pedple from the community to provide fdrst-hand
inFormation copcerning careers to the students is almost
limitless, In addition to the present day occupations, a
historical perspective of careers of the past im xelationship
to the needs of soclety can be provided by older members of
the copmunity. Parents of students mot only provide valuable
information about their careers but also from this experience
may opety up valuable Lines of communication, It ds not _
always necaessary Lo leave the school setting to obtain resource
speakers. Remember thexe are many building enployees who need
au opportunivy to contribute, It should also be moted that
41l hupsn resources pentioned above may include some who can
dg more thap a one~time presentation. They may serve as a
resource teacher for a particular unit,

Survey of Community
Ay students collect data oo the vacious segmnents which Dake ap
the copnupity, they will not only learn how 4t oper aces but

¢ill also gain an awareness of the Interdependernce of all
concerped and the relationship of the various life roles.

12
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. for.experiencdng firstzhand_imyolverient. Gamirg bised

Sivulat don /Caming

Ae situations arise that colcern caxéer awarensss 1
simulardon of the sctwal cizcumstapces ctam add relevance
to the accivity and cXarify the concepts, The rolde-
playing included provides the studenits wizh .a means

on either commercially prepared or feachexr-made materials
is a manipula tive exercise for students to lLoolk at careety
from another ~viewpolnt,

M dio-Visuwal Marerzal=s.

Films, filmstrips, tedevdsion and tapes can be wsed £0 give
background informatior ard provide viearious experiences
vhen actual experiences are urmvailable ox inappropriate.
Bulletin boards and ddisplays con provicle additfonal Input and
bring a fows to career avareness i¥ ttie curticulun.

Crafcs N

Crafcs, »ir:ch;dizlg industxial arts, glve the studemts an
opportunity to be actively involwed In praducirg a pxodemct

which may lead to an awareness of an octupation ox just s

importantly a hobby to cansider dn the ledsure time =oles,

-Fine Arts

Fide arts is not.omly another outlet for the life roles as

" producer and lefsuxre cime, but may be zhe media Lor providing

cateer informeatdon. Many songs have been writcen vith the
theme built atound a career, Paintings ate also effective In
presenting concepts related to careérs . Irama pr ovicles another
means For the aulience, as well as the perfomers, to g=ln
information about people i the var lous 1ife roles.

Rele Playing

Althﬂugh role playdng has already peen me ntioned wder the

head dngs of interviewdng ared sinulatiom, It s such an effect lve

tedching-learning actdvity that it merdts being 1isted separately.
Role playing is adaptable to any subject ires and any grade Level.
Tn order to assune 4 xole it As Tec tssary to galn Informat don
abou”t‘;ﬁ;hai; role 8o as to adequately peZform. Tearnimg can be
giver 'as mucke needal xelevaney throvgh tole playiug, espec dal ly
as Lt relates to problem-solving and decdsion-miking .

13
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Teacher ' . Lf car<er awareness ds to be Infused into the

,C(}mpgter‘smes , traditfomal subject micter axeas,- the elementary.

K- o © peacher must not only hive conpeatencies necessaty

’ For teaching the elementaxy ;:ura:;_gulx.;m but also
nteds che folloving: :

-:—v,—.:.—iimvﬁagre Sk s dépth Bnaﬂlez‘ige of- C—EEEETr*EdUC@LtIQE W‘it}‘i a- Egcus oI

tareer avar eness.

Be able to recognize vhen a Carcer Edicatisn mphasis is
ﬂp?rapfiﬂté to —inx;lude in the zraiitimal‘ ﬁubjef:thgtgﬂs’i

"3, ke able to ‘Utliizé siratégles :o lnfuse C;itl‘eer Edu«:at: icnt; into
‘trad;[ﬁ:l@nal_ subje ¢t :;:Jreasi -

4, De ahla to iltij_izé 1éarﬁ1ng Sct;i\lltiés tha Eugger daSlfable
ate 1tudes t owarid iJDI"E{

5, e able to assHst stwudents in understinding the lupor tarrce of
regpuns il ity and decis 1nn—tnaliing in a;ll dif-e fﬂlés

6. . Be able to assdst stwudents in dev::lgping gélE aﬁarénaﬁs in .

relationship to the j.ife roles. =
‘ , Z
7. be able to assHst students indeve lgging at E*\JafﬁnéSS nE how
me life role £s xelated to the m:het 1:1fe ro les,
- (areer Eclica tion The college or university Bhould tarke ini’a
InFormatgon  for - consdderation for dne lusioh im the teacher training
lsez i Texicher program the student outcomes, teaching-leirning
Traindng Programs actiwvitdes, and the teacher ¢ onpeteic £es discussed

above, In additionm the cailege or unfve rsity
peersomel need to have ijazsg;; ound knowlladge about
faroer Eduwca tian and inFormit£om on hov o infuse Caresr Edacatign :mt:c
tha: t]:'adlticaml sutbjects in the elementa xy sghuaﬁl €10) :
Thgre irezbasic cocept= corceming Careser EdLi(‘.'ﬂ'iigfl whic h have implicatio
for the pereparat ion of elementary teachexs. Miny of these are Lrue for
alL artassi0f tha elemencary school curriculam vhdch nakes it essentdal
tha t Cateser Educationm be a part of, not apazt from, the rraditdonal subje<
dre=ag . (Ll) :
Caresr REducation 15 = davelopmental process wh{ch i= desi gnesd £0 help all
ve o And dvidyals. prepare for thelr. HEE roles z .. Imnily, oltdze n,--toplBumMe £y -
' produceér and leisure time. Thwus it becomes a part of all levels «of
eduncat lon from kinderpar tera tharough adult Life:. - llowever, because of the
diE ferene 'focus and objectives at each grade Levé 1 he” L; ickhring-learning
act ivitie s should be var led arxd nonrepetditious. {10}! '
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Since Career Education should be & part of all levels of educacion, &ll

C s have & resp@n51hL11Ly toward meeting the goals and ﬂbJL(LLVLE.
eachers cannot do it alone and have a right to expect support
£rom ddmlﬂlaLEaEOIC ancd assistance from Career Education specialists. . All
of the educational staff should be responsive to community needs and
interests. As the community feels its input is being considered, the patrons
will become involved and supportive. The utilization of comnunity resources

~not-onky enhances- the learning-opportunities -for-the sctudents-but-can-be ——-

a positive means for informing the public af the school curriculum,
including the Career Education focus. .

Career Education goals should be manifest at the elementary level

as career awareness of all life roles including the world of work.
The work habits being developed by students in grades K-6 should have
a direct relatlonship on their work habits as adults. However, it is
impor tant that the students view themselves as workers now, ot as
getting ready to be workers. (9)

As Career Hducation elements are infused into the traditional subject
matter areas, there Ls an opportunity to made the school world more
relevant to the real world. Activity—oriented, "hands-on experiemnces)
will enhange the learning environment for the basic subjects such as
reading, writing and mathematics, as well as the content subjects and
music, art and physical education. (15) Teaching-learning activities
related to the various subject matter areas need to, be readily available
to teachers. (1,2,3,4,6,7,12,13). See Appendix T for sanples.

Even though the focus at the elementary school level should be career
awvareness 1t is necessary that the elenentarcy teacher be knowledgeable

. of career exploration, preparation and spécializacion in order to have

an integrated curriculum, grades K-12. (10) One important aspect of
this knowledge is an understanding of the career cluster concept, not to
be confused with the "career cluster program'”. As the elementaty '
students develop an avareness of the 1life roles, a part of this awareness
will concern various occupations. Materials for elementary students

have been published to help familiarize them with the career cluster
concept. (8,14)  For additionmal informatdion in this area the college

or university personnel should read the report dealing with career clusters
information.

Basic to all career avareness is the awareness of self. Self awareness

and awareness of others may be developed din relationship to life roles.

As teaching-learning 4ct1v1t1;5 focus on family, cicizen, preducer, Toe
consumer and leisure time roles each student will be interested in how
he/she Fits into the picture. This will lead to an examination of one’s
interests, abilities and needs din the search for self-fulFillment." (16)

‘.w

How one is accepted by others has a strong influence on the ind ividual’
concept of szlfi Career Education provides a common ground for main-
streaming al mentary school students. There is no néed to ability
group when df; ing 11fe roles. Sexism and raclism shoild also be
avoldad by providing alternatives and opportunities for freedom of choice
wlth no preconception of what wust be chosed. Carecr Bducation will have
met lts. objectives only when all individuals feel free to choose any
occupation based on competency,

15
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_pressure, direct or implled, that elementary students choose a speclfic,
. *Yife-long occupation. (1) ' T

1
As students are awvare of mere alternatives concerning all life roles,
thev will see the need for wise decision-making. The elementary school
can, and should, provide many opportunities for the students to make
decisions and to accept responsibility for the consequences as a result
of those decisions. Thlese decisions shiould center om present situations
relevant to the students' needs. [t is essential that there be no

As Career Education is infused into the school curriculum, it is vital

that the student be the focal point. In this way the teaching-learning
activities will be related to his/her interests and needs will provide

opportunities for him/her to experience success. The digndity and

worth of each individual will be recognized as the learning environment
is enhanced by the uniqueness of each student.

If elementary teachers are to develop the mecessary Career Educatdion
competencies, the college and university personrel that are involved

in elementary teacher education programs must be more than knovledgeable
about Career Education, They must demonstrate in regular courses the
process for infusing Career Education into the subject areas. The
elementary teachers have a right to expect upon completion of theilr
college/university experience to have the necessary content and '
strategies needed to successfully implement a career awareness program
in their classrooms. Higher education has a responsibility, by

example, to provide the HOW as well as WHAT and WHY .

w
= s

Recommendations For the elementary teacher training programs to
be relevant to the needs of the public schools
it is essential that the college and university

personnel- be aware of what ls happening in the schools and especially

in gradés K~6. The Task Force suggests the following to college and
university facultiles;

1. Have an overview of what is happening statewide in the
' area of Career Educatijon.

2. Visit public schools and observe presentations to students
'K-6, and discuss with the classroom teachers how this one
lesson fits into the overall objectives [or career awareness.

3. Use conmunity resource people in the collepe and unlversity
classes. :

16
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INFUSTON OF CAREER EDUCATION INTO
'ELEMENTARY “TEACHER EDUCATION COURSES

Two elementary teacher education courses in which to infuse career:
education concepts were selected by Portland State University. -The . .

‘syllabi were revised, pilot tested and rewritten based upon the pilot
courses.

To assist students in attaining the specific objectives of these

courses related to career education, teaching/learning activities.

were used not only To present content but also to demonstrate the
process of infusion. Many of the teaching/learning activities were -
examples of those identified by the -Elementary Teacher Education Task
Force. ' - o . .
in order to integrate career awareﬁezs into the reading and language -
arts programs,- the university students must huve some knowledge of- .
career education and its peace In the elementary school curriculum,

In providing this /nformation, the relationship of the life roles to =
the total school curriculum was discussed. A diagram which illustrates ..
this concept was. given to ‘students (Appendix IiI). i

Ed 356 Teaching S QagrserDesz;iggiggr—— This is the first of
Strategies and two component sequence in reading for -

Materials: Reading elementary teachers. . Emphasis is on the

['=- 3 credits . .7 _ reading process, the total reading program,.
Prepared by: approaches to rhe teaching of reading,
Zola Dunbar including basal reader, phonic, language
' ‘ experience and lirguistic approaches..
Consideration is given to word recognition,

‘ ngpréhaﬁéién;_zesdinézé‘and'beginning reading, selection, and evaluation

of materials, classroom organization and management of reading progranms, .
and professional organizations of teachers of reading. Field experience
is required. Prerequisite: Adrmdission to the program of studies in'
"teacher education, Ed 310 and Ed 312.

General Objectdives: This is an introductory course in

the teaching of reading in the elementary gschool designed
to present theory and practice in the teaching of reading
so that the undversity student will have basic compatencies
needed to teach in an elementary classroom,

29

test. The process used in Ehe pilot tes ting was similar-inbothr oo f
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'Specific Objectives: -
#1., Student will be able to state langeranﬁe objectives
of school reading programs.

2. Students will be able to describe the strands and
components 0f a total reading program. '

13;~hSEuQﬁﬁtS-WLLl bé able to formulate a deilnltian of

T i TTreadingTang Tdiseuss Various charactfeérizations of
o . the reading process.

" 4. Students will be able to plan, carry out, and
evaluate the effectivencss of developmental reading
activities witch ChlefEﬁ at an age gIOUD nf thedr
choice. G e

5. Students will be able to'describe the charactéri tics
and discuss strengths and weaknesses of commercial
basal reading materials.

6. STUDENTS WILL BE ABLE 10 WRITE A LESSON PLAN INCLUDING
A CAREER AWARENESS FOCUS, USING A BASAL READER.

+ ‘7% - Students will be able to plan, carry out, and evaluate
activities dasigned = develop children's read:ing
Lamptehen51gm : :

8. Students will know the major-word recognition strategies

available ‘to children and will be able to plan, carry

- : out, and evaluate the EEfECthEDESS of act1v1tles for
o develop;ng each of those strategles '

9. Students will know the major- scuﬂﬂ ~symbol relationships
of the English writimg system and their lmpllcatians
fcr the feadlng pfcgfam

10.  Students will’ b able to plén a comprehensive program
. of prereadlng activities and describe procedires EUI
" recording children's growth and development .

11. Students will know the rationale underlyinmg the language
experience gpproach to the teaching of reading and will
S v be able to plan, carry out and evaluate language
IR experience acrivities appfaprlate t@ children's stages
i of development. '

T T2 STUBENTS TWITL BE TABEE TO WRITE A LESSON INCLUDING
CAREER AWARENESS FOCUS TOR A LANGUAGE EXPERIENCE UNIT.

13. STUDENTS WILL BE ABLE TO USE CAREER EDUCATION MATERIALS
AS A VEHICLE FOR TEACHING READING.

* Included will be an awareness of the need for reading skills in all
life roles -- producetr, consumer, family, citizen and leisure.
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14. Students will be able to describe plans for organizing
a classroom to 1cc0mmab3te a range of different readding

:actlv;tles

15§Mv5tuden§5 will be able to state and discuss principles

of Qlassr@om managémént;

16. Students w11l know of N.C. T. E and I R.A. and m&ke usay

of EhELf ~publications.

[ERJ!:  .
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Course Overview: Fiéld p nces
this course. These are d;nated

selected reading, and evalgégian of

Topics will include: .

Long term objectives of school
Various materials, methods and
Planning readinig activities

" A total reading program
Professional organizations and

of % day per week are required for
closely with the class discussions,
commercially published materials.

readiag:prégfams
approaches for teaching reading

i
ol
i

pub]icaﬁl@n%

Classroom organization and management

Course evaluation:

Evaluation will be based upon attendance, participation
in class and field experiences, the quality of the assigmments, a self- ‘
evaluation of progress towards the acquisition of teachimg competencies,

“and performance on a mld term and final examination.
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Career Education . .Career education - was infused into the course

Emphasis - : at many points. . How this was related to
specific course ijECElVES isg desar;bed in the
_fallawlng paragraphs : '

'Dlscu551gn af langerange @bgact;vas Df schual feadlng prggrams, spec1flc

objective #1, included the importance of self concept, and the use of - L

ERI
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':readlng skllla in all life roles. The tape and prlnted copies of Clphar

in the Snov'" were used as a sﬁlmulus for small group discussions of self=
concept and how it relates to the self-awareness Db]ectlve Gf career
awareness. See Appendix IV, a . : :

The itse of the tape also demonstrated how one of the teaching/learning
~-activities; audio visual materials -identified by the Elementary Teacher

Education Task Force could be usedv

Specific objective #2 dealt with Eha components of a tatal read;ng prcgram
with emphasis on the need for variety of objectives, strategies, experiences,
and materials. The career awarenass aspect of the curriculum can help
provide the essential factor of ralevancy to the child. ‘The poem, "Thé
Death of Spring" was used to emphasize the meartant of. the teacher’s
attitude in this. area. See Appendix V.

To' further demonstrate the major tole that the classroom teacher plays

in 1ntagfat1ng career education into the reading prﬁgrazm1 a sixth grade’

teacher was used as a resource person. ‘His ‘presentation included slides
of, his total sixth grade class in a shopping center for a full day work-
ing right.along with the regulay employees, The sixth grade students had

.gone through the procedures of applying for specific jobs chosen from the

Raleigh West Classified Ads and heing interviewed in the classroom in

preparatléﬂ for the day s work experience. The resource person used the
same procedures with the unlvarsity students in a fDl%wplaying Situstian.
See Appendix VI.

Four ot the teaching/learning activities, field trips; interviewing, human
resources and role playing identified by the Elementary Teacher Education .
Task Force were used in this lesson, * As the university students were '
involved in such activities they seemad more receptive to using them with
Elamentary students. S

Specific abjéctive #6 and #12 required the writing of lesson plans which
included a career awareness focus. In preparation for this assignment, the
writing of lesson plans for reading were discussed in detail with special

‘attention given to having specifie réading objectives for the lesson., In
. addition, examples were given to show how there could_also be_ a career

awareness focus. To facilitate the planning, each student was given a
form that listed career awareness areas and provided space for organizing
possible alternatives to include in a unit or a lesson, See Appendix VII,

Before students wrote the lesson plaﬁs'ECquired in specific mee;Live #12,
additional input was given on how to use career awareneSs as a means to
stimulate oral ExpreqeLgn and writLen expression in the Language Fxperience

23
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Approach to Reading. Awaxeness of salf and others is basic to the
Language Experience rationale. Examples of mate ials to facilitate

this concept were provided the students,

?

See Appenalx VIII.

For samples of lesson plans writfen by tﬁé‘stﬁééﬁts,,ség,éppanﬂix TX.

~Effectiv éﬂe ss-of-~ -~ ~—This course “proved-to~be-an—effective-ong

Course Infusion “in which to infuse elements of career
education, The established objectives for
the course provide for the relevancy of
reading to the 1ife roles from childhood to adulthood: B-:ause of. this
relationship, it made for a natual inclusion of career awai.-ness coptent
and che process of. infuslng this content. into regulaz courses in the ’
elenentary school. Through words and action it was demonstrated that
in the elementary school curriculum career education must be a part of,
not spaft from, the traditional subjacﬁ areas,

t

The addition of objectives fﬁ% writing specific types of lESSDﬂ plans

to include a career awareness focus provided an opportunity for the
students to accively participate in an infusion process. At the same
time, the activity helped to raise their awareness of the many materials
that can be used in relating to the life roles.

The success of any course is determined by how well students perceive
they have met the plamned objectives, Durding the first class period

‘the Following question was asked and the students gave written responses:

"What does career education mean to you in terms of the elementary
school curriculum, and specifically in the area of reading?”

The same question was asked at the end of the term as part of the final
evaluation, Samples of the students' responses on both dates are
inmeluded as one indicator of the effectiveness of the 'course.

January 5, 1976

(1) rossibly the definition of career

education is unaware té me, However,
if I vere to attempt a meandng, I would
suggest that career education was an
awareness about the opportunities a-
vaflable in the living world as a mode
for exdistence and support. Maybe it
can -Enform a student absﬂc a goal-er--
direction as far as a fhture job is
concerned. In terms of an elementary
euyrrfculum, it is never too soon for
a chiild to look towards the future in
order to be a more fulfilling adult.

24

March 15, 1976

(1) Now, Career Education in terms
of elementary school means more to
me than just occupation. In regards.
to reading, topics such #s leisure
time and self awareness can he
brought into the classropm and uti-
lized, as shown to us by the crea-
tion of our Language Experience
lesson plans. Also, the utility of
field trips and integration of read-
ing sum up Career Education.
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I do not krow exactly what the term

(2)

.. career education means in an elementary

school context, DMy immediate reaction, .
then, to your question is to answer it
by saying that I would like to know
about this fdea and to gather enough
information in order to develop an

- jects,

_insight_into what career educaﬁian and

Ctists,

L

elementary education have in common

and if»thlS commonality 1s a beneficial
one for the children at their age level.

(3) . Children are opened to many worlds
thraugh books. The world of work and
careers can be one of those worlds.
Books about doctors, teachers, scien-
dentlsts, builders, farmers,
secretaries, and all sorts of voca—
tions often make good reading material
and can make a vital influence. as to
what career, if any, a student chooses,.
I encourage the reading of such books
as I look at my own childhood experi-
enices and how suech books influenced me.

(4). I'm not suxe I understand the
question, but I am very much inter-
ested in a career in Education wherxe
the learning process is developed to
the fullest in each individual. Ele-
mentary school curriculum, to me,
means - textbooks as aides for develop-
ing the learnming process; but I don't
think curriculum is limited to text-
books--1 feel it should include field
trips, all kinds of audio and visual
materials and an awareness of as many
environmental contacts to each indd-
vidual as possible. I think reading
would fit into this concept extremely

well.

(2)

.overall reading program .

Giving the student an exposure

to Career FEducation is easily done
because it can make up a part of the
It is
easy to incorporate it into other sub-
such as Social Studies, because
reading is done extensively in all
subjects I believe it is a meces-

“gary part of an elanentary Echcal‘

curriculum .

It means a lof more than it did

(3)

-when I started out this quarter.

(7

Career Education incorporates a stu-
dent's whole life. What will his
future job be; what is his role at
home, at school; what does he like

to do with his leisure time; what
kind of citizen 1is he, etc.? It's
important that a student begin think-
ing about himself as an individual at
a very yaung age. Elementary schools
can do this easily., Through the use
of books, filmstrips, poems, records,
resource people, studentf can learn
about different occupations that
people have .

(4) I really had no idea what Career ...
Ed ‘'was until 1 took this class. Now
I know- that it involves responsibility
to one's occupation, responsibility
as a citizen, what one does with
one's leisure time, and the role in
the family of the one involved. The
importance of exposing children of
a1l ages to Career Ed is more self-
awareness of what occupations are
available and especially which omnes
are most interesting to each individ-
ual child, more awareness of what °
skills are needed for desired occu-
pations, and a good feeling omn the
part of the child when he asks him-
self-"Why do I have to go to school
anyway?" Specifically related to
reading, T think the children will
have an awareness that each occupa-
tion does require a certain--amount of
reading and that they will have to
develop the skill so that it becomes
almost secend nature.
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(5) I feel thgt Caysey Education
has a place in the school curriculum
but not as ruch in the elenentary
level as the gecondary level. Read-
<ing plays am dmportant part Ln eayly
o0y traiping—-learning g0 read 4is basic
S to meeting demgnds in Jater cayasey
activity. It seems that by saying

i this Lt would. apyeay then that
teaching a child to read In school
is in fact a faret of Carmer
Education,

ERIC
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(5) Career Education is mot merely
a focus om a future vocation for the
¢child bat racher what he /she does

‘as 4 member of his fanily, and im

his leisure role. It directs atten—
tion to sel f-awateness, the total.

you, and stems [tom there to the
child's awareness of his environ—

ment around lim, The area of _
reading should txy to relate learn- RN
img materials in any vay possible
to the acquisition of tliese goals e
throagh oral and written expression.
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Ed 357. Teaching Course Description =- This course is designed
Strategies and to acquaint prospective elementary teachers
Materials: Language with the content and methods of teaching oral
Arts -- 3 credits and written skills, listening skills, language
Prepared by: study and classroom management of language

Zola Dunbar activities in the elementary schools. Emphasis

includes the interrelationships of language arts,
the nature of language arts in the elementary
school program, listening activities, oral language activities, written
expression, the mechanics of written expression, classroon organization
for management-of language instruction, and professional organizations for
teachers in language arts. Field experience is required. Prerequisite:
Admission to the program of studies in teacher education, Ed 310 and Ed 312.

General Objectives: Teaching S5trategies and Materials: Language Arts
is a course deésigned to prepare university studenta to be knowledeable
in the following areas:

Development of children's language

Use of language in communication :

'The relationship between listening, speaking, writing & reading

Materials, techniques and strategies for teaching language afts‘
in the Elemantary %ChQDl cla%sraam

Sp221flc ObJec ives:

1. Students will know some of the major historical events which
have affected the development of the English language.

2., Students will know sowe of the recent findings of linguists
about the nature of language and the lmpl;catigns of these
, E;ndlngs far teachets

"3. Students will know the brcad stages of language development
in children and the process by which language develops.

4, Students will know the essential aspects of effective
communication.

| 5. STUDENTS WILL BE AWARE OF THE IMPORTANCE OF EFFECTIVE COMMUNI-
CATION IN THE FOLLOWING LIFE ROLES: TAMILY MEMBER, CITIZEN,
LEISURE, CONSUMER AND PRODUCER.
6. Students will be aware of the unity, interdependence, and

relationships of the various aspects of the Language Arts -=
. speaking, listening, writing and reading.

7. Students will be aware of the relationship between a child's
experiences and Ehe devalapmenL of his languaﬂe

8. Students will'recognize Ehaxdifferénce between hearing
. (phvsical) and listening (mental, emotional).

- 28
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Students will be aware of ways to develap good listening habits
in ths LLLantazy clagsroom.

Students will be able to evaluate and use with children materi-

‘als and activities for the teaching of listening.

Students will recognize the basis, significance and values
of each child's speech patterns.

Students will know what studies have revealed about the nmature
and acceptance of dialects and the implications of these find-
ings for the teacher and the student in the elementary school.

Students will know, evaluate, and use with children, activities
and materials to develop oral communication.

Students will be aware of commonly encountered speech defects
and the use of the services of a speech specialist,

Students will know, evaluate, and use appropriate ways to
stimulate, sustain and improve children's written wcrk at
different levels of development.

Students will recognize the two main purposes for Wfitlng,
personal and practical.

Students will know the differences in pfcceduras and evaluation .
of personal and practical writing.

Students will know the difference between grammar and usage and
the purposes and limitations of each in the elementary school.

Students will know which Qapitalizafién and punctuation skills
are appropriate to each stage of a child's development of
writing skills and how children acquire these skills.

Students will be aware of factors which may affect a child's
ability to.learn to spell.

Students will know, use and evaluate activities and materials
designed to help children gain good spelling habits and skills.

Students will know, use and evaluate activities for developing
legible manuscript and cursive handwriting for elementary
gchool children.

Students will be aware of the reasons for, and the advantages
and limitations of, large group, small group, and individual
organizational patterns within a elassroom.

Students will know principles of good classroom management.

Students will recognize the importance of having well defined
Dbjeatives in planniﬁg‘lesscn% for the Language Arts.

STUDENTS WILL BE ABLE TO WRITE A LESSON. PLAN FOR A LANGUAGE

ARTS LESSON, IVCLUD;NG A CAREER ANARENESS FOCUs.
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Course Overview: An essential part of the course will be 1/2 day

per week of field experience in a public school. This will be
coordinated with detalled class discussiens concerning rationale,
materials and techniques for teaching the language arts. Reading

of recent books and articles with a written reaction to each will

be required. Audio visual materials along with the field experlence,
class discussions, and readings will be utillized to help the students
meet the specific objectives of the course.

Course Evaluation: Evaluation of each student will be based upon
attendance and participation in class and the field experiences,
feedback from the public school teacher regarding the field
experience, the written reactions to readings, a self-evaluation
of progress toward meeting the objectives, and performance on a
written mid-term and final examination.
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Career Education Career Education was infused inte the course

Emphasis at many points, 1In particular, specific

objectives # 3, 5, 7, 12, 13, 15 21, and 26
provided for direct career awareness input.

Discussion of language development and dialects included the importance

of self concept In relationship to the language arts. The slide-tape
material Self-Fulfillment: Becoming the Person You Want To Be.was used

to focus on this aspect, while showing at the same time how career choilces
are affected by one's awareness of self.

Specific objective # 7 refers to the relationship between a child's
experiences and the development of his/her language. The use of human
resources, field trips and career education fairs were emphasized as
vehicles for providing a variety of experiences.

The poem "The Parable of the Strangers' was used to emphasize the fact
that all school learning does not, and should not, take place in the
classroom. See Appendix X.

To further demonstrate the advantages of using community resources and
also how career education can be integrated into the language arts program,
a sixth grade teacher was used as a resource person. His presentation
included slides of his sixth grade class in a shopping center for a full
day working right along with the regular employees. He asked the
university students to list specific language arts skills they saw being
used and then explained the language arts activities that had been usad

in the classroom before and after the field trip experience. '

The use of films for a language arts lesson with a career awareness focus
was demonstrated by the use of '"Decisions, Decisions" from the Bread and
Butterflies television program. After viewing the film the students
discussed how it could be used with elementary pupils in a language arts
lesson as well as in other subject areas.

The relationship of this film to career education was shown by asking
the class to complete the sentence "Career Awareness is . . ." The
responses they gave spontaneously were listed on the chalkboard. Samples
are given below verbatim.

(1) a giant behavioral objective
(2) self discovery

v (3) pgetting along with other people

. ‘ (4) community awareness
(5) reéality of what jobs are really like
(6) a sense of responsibility
(7) a positive attitude toward productivity
(8) is decision making

Specific objective #26 required the writing of a lesson plan which include/

a career awareness focus. In preparation for this assignment, the writing
of lesson plans for language arts was discussed in detail with special

31
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attent{ion gilven to having the specific objectives for language arts
for the lesson. In addition it was shown how there could also be a
career awareness focus. To facilitate the planning, each student was
given a form that listed career awareness areas and provided space
for organizling possible alternatives to use in a unit or lesson. See
Appendix VII. .

How to use career awareness as a means to stimulate oral expression and
written expression was dealt with in relation to specific objectives #

13 and 15. Also additional input was provided before the students wrote
lesson plans by providing them oxamples of materials that might be used.

See Appendix XI.

For samples of lesson plans by students see Appendix XIT.

Effectiveness ' This course proved to be one in which infusion
of Course _ of career education elements can be done
Infusion ' successfully. The established objectives for

the course provide for the relevancy of .
communication skills to all life roles and the

importance of expereinces in language development. Because of this
relatjonship, it made for a natural inclusion of career awareness content

and the process of infusing this content into regular courses in the
elementary school. It was demonstrated, as well as discussed, that in the
elementary school curriculum career education must be a part Qf nntx
apart from the traditional subject areas.

The addition of an objective for writing a language arts lesson plan to
include a career awareness focus provided an opportunity for the students
to actively participate in an infusion process. At the same time this
activity helped to raise their level of awareness to the many pDE%lbllltlEa
for using the life roles to encourage effective use of communication skills.

The success of any course is determined by how well students perceive they
have met the planned objectives. During the first class period the following
question was asked and the students gave written responses: "What does
career educdtion mean to you in terms of the elementary SLhonl curriculum,
and specifically in the Language Arts curriculum?"

The same question was asked at the end of the term as a part of the final
evaluatlion. Samples of the students' responses on both dates are included
as one indicator of the effeztiveness of the course.
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child.
~find “a direct connection between Language-

(4)
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January 6, 1976

(1) I cannot relate Career Education
te Language Arts, except to know these
are the basic necesgsary skills needed
to compete in the world of work.

(2) Career Ed to me means designing a
curriculum in such a way as to famil-
iarize students with various occupa=
tions and some of the abilities and
skills needed to enter or perform

these occupations. It also means

that when a particular skill is

learned, it might be emphasized in

class that this is a skill which it 1is
necessaty to know if yau are going to
become a "such and such, In Language
Arts I can see the following professions
being explored: teacher, poet, writer,
office worker, telephone operator, busi-
ness man, lawyer, librarian, journalist,
ete.

(3) Personally I would not like to see
Career Education in the form that it is
in in high schools in the elementary

schools. Such specilalization and nar-
rowing of learning would not Ffacilitate
a very broad base of knowledge in the

Admittedly I'm hard pressed to

Arts and Career Education in the light
of what could be a potential job source.

Career [Lducation in the elementary
school would mean preparing the student
at a very early age for responsibili-
ties to be met later in life. -1 don't
feel it is as important in elementary
grades as it is in secondary or high
school grades but see that training

or learning situations in any area,
i.e. math, reading, language arrts,

‘ete., ‘is in-fact. ai part of Career

Eduaatlgnfﬁhelp%ng to train.the child
for: %Qméthlng “he will«sneoun
some tlme '

March 16, 1976

(1) Career Education-is important
in making the children more aware of
themselves and the world around them.
The child needs to be aware of how
their lives affect the world around
them, and how the world affects them.
It is important that they learn to
express themselves and this is where

language arts comes in.

(2) Career Ed means any activities
which make a student more aware of,
or more prepared to carry out, a
specific career. Included in this I
would now say are such things as how
one spends his leisure time, how one
cooperates with others, one's role in
the community and family, good citizen-
ship, and-developing one's sense of
responsibility, In short, I would in-
clude not only-abilities one would need
for any specific job, but qualities
which everyone needs rio matter what

. his job may be . .

(3) 1In the elementary school I think
Career Ed means a process that gets
the child to think about himself,
develop an awareness of those around
him and in the community around him.
It also gives them a chance to find
out and explore the world of jobs

and -use
they are
Ed opens
ties for
and even

in one of the jobs. Career
up all kinds of opportuni-
writing and oral expression
role playing.

(4) Career Education encompasses a
much broader range than merely the
occupation of an individual. It
extends to that person's role as a
citizen in the community, the family
role, and the leisure role. It is
the total person and developing an |
awareness in each student of himself
and the realities of the environment
around him. The relation of Career
Ed to the Language Arts program
really encompasses the whole Language
Arts program since the chiid uses
Language Arts in everything he does--
his verbal, oral, and written
expressions. ‘

imagination-in-pretending-- -
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Bibliography for LEd 357 Teaching Strategies and Materials: Language Arts

1. Agency for Instructional Television, Bread and Butterflies, Blcomington,
Indiana, 1974. (Teacher resource material)

. 2. Oregon ASCD, Curriculum Bulletin No, 330, Vol. XXX, January, 1976.
(Teacher resource material)

3. Oregon State Department of Education, Implementing Career Awareness

in the Flementary School, Salem, Oregon, 1975. (Bulletin)

4. Worth, Richard ed., Self=-Fulfillment: _Becoming the Person You Want
To Be. White Plains, New York: The Center For Humanities, Inc.,

1976, (Manual and Sound-slide Set)

31




e

i

i

S
M




~29-
APPENDIX 1
Suggested Format and Criteria for Identifying, Describing
and Classifying Career Education Elements Existing in
Current Class Offerings T

I. General Description of Course:
A. HNumber

B. Title . e 7”7'

C. Credits ___ Graduate ___ Undergraduate _ o

D. Usual Instructor(s) _

E. 1Is this a required course? Yes ' No

If you checked "Yes", for whom? 7;, ‘: -

F. Which Term(s) is this course offered? Fall ___ Winter ___ Spring __

G. GSpecific Purpose and Cataleg Description: e

H. 'How extensive is the Career Education content of this course?
_check onme: 1. Very Extensive . . ... e e o <

2. Quite a bit

3. A little

4. Very little

5. Don't know

1f you checked "Very little" or '"Don't know', you may find it desirable
to. proceed to III.

!
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11. List and briefly describe each element or unit'of content (already
existing within this course) which is judged (by the undersigned

Education. Do this by completing and attaching hereafter the following
description and checklist (use one page for each element or unit of
Career Education which you are able to identify as existing within

the course under review): complete one of the following page for

each Career Education unit or element identified in this course:

A. Briefly describe in your own words the nature of the Career Education
element: e , - e

B. Is this a discrete (separate) element of instruction within the
course or it 1s blended with or incidentaal to other elements?
Check one: Discrete - Blended

C. - In terms of clock hours of class time, what is the approximate
size of this Career Education element or unit: Clock hours:

D. To which"of the following Life Roles would you classify the

) Career Education content of this course?

Check One: 1. Leisure ___
2. Family -
3. Citizen ____
4. Producer _

5. Other (describe) - o .

III. 1In your judgemnt, should Career Education content (philosophy, concepts,

. methods, practice) be_ added to thisS COULSET ..o @ o o e e s et o e

Check one: 1. Yes

2. HNo

3. No Opinion )
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IV. If you checked 'Yes" under {tem III (above), describe the Career
Education content which might appropriately be added and what other
content should be eliminated to make room for 4it:

V. Comments, Suggestions and/or Recommendations:
R
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APPENDIX 1II
Samples of Activities

The following activities that could be used in the various curriculum areas
are ipntended to serve only as examples of the types of resources available, It
1s not an all inclusive selectlon and should be considered only as a starting
point for the endless possibilities. The activities are listed separately
only for organizational purposes and in no way should they be uszed to isolate
career .awareness from the total school program.

FINE ARTS - MUSIC, ART, DRAMA

CONCEPT: World of Work GRADE LEVEL: 1
TOPIC: Career Avwvareness

OBJECTIVE: Knowledge of careers at school. Introduction to careers in the-
community. (Musie, art and drama give people pleasure)

ACTIVITY: 1. Listen-to tapes or records of musical selections.

2. Look at pictures.

3. Consider how the artists may have felt when they created
and/or performed the work and how the selection'makes us
feel.

4, Let each child choose one occupation he kncws abcut in the
fine arts area and pretend te be that persgn“*paing a
plcture=~dramatize a story, etc.

RESQURCES: Bauer, Helen. Good Times at the Circus
Bemelmans, Ludwig. Madeline and the Gypsies
Buchheimer, Naomi. Let's Go to a Television Station
Greene, Carla. I Want to be a Husician

Hornby, John. Clowns Thraugh Ehe Agés

SOURCE: Beaverton School District, Career Education File Box, Grade 1,
- Beaverton, Oregon, 1974.

* * * & * %* * #* E * * *® * * * %* *

LANGUAGE ARTS
CAREER QUIZ GAME ; GRADE LEVEL: 3-6

BURPOSE: To expand the learner's kng&l%dgé of the hundreds of careers
involved with common resources.

MATERIALS: Paper and pencil, or oral.
ACTIVITY: The teacher will tell the class a word representing a natural

resource. The students will either write or give orally a list
of occupations involved with that resource.
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EXAMPLE: Teacher: '"tree"
Student: ''logger, tree farmer, nursery man, log truck driver,
scaler, orchard farmer, fruit picker, etec."

Teacher: ‘"wheat"
Student: "seed store man, farmer, miller, baker, wallpaper
hanger, spaghetti maker, etc."

SOURCE: Portland Public Schools, Area II, Career Education: An Idea Book,
‘ K~6, Portland, Oregon, 1971.

% * * * * * * * * * k% * *

LANGUAGE_ARTS

SOUNDS OF WORK. { GRADE LEVEL: 1-6
PROCEDURE :

Day 1: Have a team of students record the sounds of work on a tape recorder.
Tape should have at least ten sounds and not last longer than five minutes.

Day 2: Play the tape once completely through for the class. Start with the
first sound and have students draw a picture of the maEhlnE or wark being
done for the first’ five. :

Day ‘3:  Students should have the appartuﬂity to relata thei: piztures with the e
~sounds. Suggestion: ' Play the first sound then let students show their pice '
© ture of what they thought it was and so on thrgugh the five sounds. Do not:-
" show what it really is until Day 7. '

Day 4; 5, & 6: Play the other sounds and have the students split up into
groups. Their task is to act out the sound they hear as to what occupation,
action or skill is being represented.

Day 7,8,9,10,11: Place the pictures on the bulletin board with a picture of - .
the actual work being described on the tape. Place the tape recorder on a
table under the bulletin board with a set of ear phones. One sound should
probably be represented on the bulletin every day. Allow students,
"individiially, to lieten to the tape in their unplanned time. :

Suggestion for work settings: Students identify job(s) by name and describe
the work sétting usually associated with that job.

SOURCE: Exemplary Career Education Project, Career Awareness Activities Kit,
' Springfield School Distriect #19, Springfield Oregon, 1975.
* * * % * % * * * * * * koo &
- MATHEMATICS
. THEME: . Measuremerit . . GRADE»LEVEL;  2
>'~ﬂ;PﬁRPDSE= . To relate the skill of measurement to occupdtions. !

f
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QBJECTIVES Learners w111 use tools ai linear measurément, rulers, yardsticks;
: @r tape ‘measures and measure spacified areas acgurately.

’MATERIALS . Ralers - - T . o o
i Ysrdsticks‘ ' ' ' '
Tapa Measures +

Irugdle Wheel

31;1 After instruction in the use of rulers, yafdgticks and tape |
SR measures, ask. students_ to name workers_who. ‘would use_linearﬂ+__ﬁ%,mxﬂ
: ent in their work. Possible cacupatiang are.carpenters,
kers, architécts, plumbers, sign palnters, intgrigr

»deccrators, -road builders, tailﬁrs.

'2;”fDivide students 1nta grgups and give eath grgup a task inva1v='
- ing measurement. : For: example, one graup ‘might be called:
~ "Roadbuilders" and. its task would be to measure a designated
“‘area’ of .the school yard: .’ Angther group may be 'Carpanters“ ‘and -
its task would be to measure the length of the hall in-the school;-

The "Interior Decafators" might measure . the dimensiong of the
classrccm .

\'Pottland Publig“Schoo;sg Area 11, Afrivities for Carear Education =
~ K=6, Portland,; Oregon, 1973. -

TRk R w0 e e * ~‘* £ % * % :*f'
Do Yoy KNOW THE TRﬁCK'DRIVER? o GRADE LEVEL k-2
RPDSE.»ﬁ To 1earn the names of a 1atge variaty gf accupatiaﬁs and to became

1 :'aEquainted with them

MATERIAISEY Music ta DD Yéu Know the Huffin Man?"f

yNoj VITYr«w~S;ngnthe songm»Da"zau*Kngw thE“Muffin Han?"*substituting g varlety
BT Df jobs such as: o

»7- "DQ You KHOW the Truck Drivér?“x Gf - : o i e e , :_,;__,‘,t,,;,.‘ R,,m
"Do Ygu Kncw the Store Clerk?" ‘

Whi;e singing the song, the occupation being sung about might be
facted out, o ;

SOURCE: -  PDrt1and Public Schgals, Area 11, Gareer Education,;rAn Idea B Book,
S -Portland -Oregon, 1971.

ok Uk ".*, % ko & % k. % % * * *

"_PﬁYSICALAEDUCAIION | SRR GRADE LEVEL: 1-3 -

vQBJECIiVE. To explore individual mcvement passibilities as a means of
Soene T determining muscle cagrdinatian Ly. . .
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" MOVEMENT _ , : o ,
COMBINATION: Drawing on the previous sets of learning experiences dealing with
: ' basic locomotor skills, students learn through exercises that a
‘combination of movements is necessary to dccowplish certain tasks.
Combination movement can be defined as the simultaneous locomotion
- of body parts, in which muscle coordination is developed.
RESOURCES: ZExercise space
o ‘ Record player
Record Rhythmlc Act1v1ties
PQEEEE SEt '3"':5"——»——H-Jﬂ»—-vﬂ—u-u-*urn Bovieoeedorrrmaroae
Film projector
Films: Movement Exploration: What Am I? or
, J@;nts Let You Bend.

... LEARNING . _ . '
EXPERIENCES: Students wmay portray construction workers by building a house in
L pantcmime and withcut prcps Bagkground music, 1f desired ‘can be

' BASIC: With students in a cif;le, give them the following cues:

1. Shaw in how many directicns yau can rise and fdll (forward,
backward, sideward).

Show how vou would stand up 1f you were frighténéd (happy,‘
excited). : »

Swing and. sway at the same time.

Show how you would swing your arms if you were hiztlng a ball.
Show how you would push and pull something very heavy (light).
o - Push and pull with your bady while your feet are” very close
AR ‘ : together. - - : LE \

i i

[ %]

o P W

: you are sitting (kneeling).
_12.  Show how fast (slcwly) you can. shaka

o 7. Bend over and stand "on all fours. '

i 8. Find many different directions you,'can bend (stretch) your body
: . 9. fTwist your body to your right (left).

4 . .10, . Twist (turn).while you.are_sitting. . . _

- 11. Show how many parts of your body you can shake Cpaund) while

5

SUEPLENENTARY Using Poster Set 10.1, "Mcvement Combination,' students can dis~
cuss the various life activities they depict that require combina-
tions of movements. Extend the discussion to include work activities
with which the students are familiar; for example, those of the
school custodian who sweeps, repairs, or perhaps climbs a ladder to
change a light bulb. ' ‘

Students can pantomime the following activities:

‘Paint with a rallef high on the wall

Saw a log

Roll out some dough for a pie crust

Push a wheelbarrow that has a heavy load |

‘Pick ‘up a heavy rock with both hands and 1ift. it DVElhéad

LU T~ WL R

. Siél,gg”ﬁf'g e s el L e i
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SOURCE: Center for Vocational Education, Phy51ca1 Edugatian for Tomorrow,
Ohio State University, Golumbusi Ohio, 1974

ok >*= ok f** * * K * * % * ok
| SCIENCE
'.SUBJECT:_» Tools and chﬁpétions o GRADE LEVEL: 1
,l;QNQFP?: | Preparation and Awareness | | |

~TOPIC: . - Skill Awareness - Beginning Competence
';:fDBJECTIVE2—~SEhQD1-iE‘a career. - Eduéati@n.and:WOfk.aré'interreléted..,w<

“CACTIVITY: 1. 'Help children understand that knaw1ng abﬂut science helps
. people. make tools that help them in their work S .
2. Match various tools and occupations.~ ‘ ’
3. Dramatize situation: The truck loader needs to put a haavy
" box on a truck. It is too heavy to lift. He uses what he -
knows about science and uses the inclined plane to move
-~ the box. - : o I :
4, Read ralaﬁed bgaks

-

- "LIBRARY: =  Beim, Jerrold, Tim and the Tool Chest
:  Burton, Virginia., Mike Mulligan and His Steam Shovel
Greene, Carla. . I Waﬂt tgugégéﬁCarpenter ‘ ‘
- .1 Want to be a Road Builder -

LeaV1tt Jergme E Trua Boak Df Toals far Buiidiqg

SOURCE: - _Beaverton Schaol District, Ca:eer Educatian File: Bax, Grades 1 and
‘ b, Beavertan, Dregon, 1974 : :

*

’“j#arﬁJ* J;#memtvﬁ;F*,, R TR S S S SO Y

L SDGIAL STUDIES ,

i THEME ' 'Walking Tgur @f DOWﬁtown Pgrtland GRADE LEVEL f3

"EUEPDSEi To help the child become avare af the varicus types of buildings
: ' in a-downtown area.

least two of the various types of buildings seén into. the four
life roles. '

OBJECTIVES: Given pencil and paper the learner will be able to classify at

MATERIALS: PEﬁEil Paper ‘
(Magazines, constructian paper)

PROCEDURE: After completing the walking tour, discuss the various types of-
' bulldings seen. List these on the chalkboard. Have the children
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take a piece of paper and fold it in half. Head each section with
one of the four life roles. Under each heading list the buildings
, that fit the speglal life rale
"RELATED
ACTIVITIES: F;nd pictures of varlous kinds @f bulldlngs, ocut them out and

[

SQURCE: - Portland Public S:hools, Araa II, Actlvities for Career EducatignL ‘
K=6, Portland, Oregon, 1973. v ! -

I S T T . & Ak ko ko ok

SQCIAL STUDIES

WHD MINDS THE STDRE7 » - GRADE LEVEL: 1-6

_ DEJEGTIVE: To be able to confront an evervday prablém and devalnp a possible
’ ' SQluEiDﬁ - .

PROCEDURE: 1. Present a problem to the class. For e%ampla: The theater

' ' manager is responsible for the operation of the theater. He
has an assistant who works on Tuesday, Thursday, and Saturday
nights. Heé (the manager) works Monday, Wednesday, Friday,
~and Sunday nights. His family has planned a- pleasura trip
for Saturday, Saturday night, and Sunday.
Saturday morning before the trip starts, the assistant calls
to say he is sick and will not be able to work until Monday “

evening. v
What will happen to the family trip planned by the manager 8
family?

In this case the resp@naibility is unpleasant bacause thE de-

cision must be .made by the manager-and the decision will have

an-effect on the family in any case. If a substitute is un- .
o= ———-gyailabley-Father-will- wcrk‘rlf -a-gubstitute- isrusad ‘Fathep™ = -

will be able to go.

2, Lead chlldren to - plan ‘a-dramatization of the situation, - The--

" six members of the family and the location of the trip must be
determined by the class. Obviously such a short time period
for the trip implies going tc a nearby location. Help the
children decide how a family will accept the news that the
father -is now responsible for the theater on Saturday night.

3. Alterﬂativa plans could be made: (1) Mother and the children
could take the trip without Father; (2) Father could hunt
for a substitute for his job on Saturday night; (3) the
family could all stay home and take the trip another time; or
(4) another shorter day trip could be planned.

'SOURCE: Exemplary Career Education Project. Career Awareness Activities
Kit, Spr;ngfleld School District #19, Springfield Oregon, 1975.
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SOCIAL STUDIES AND LANGUAGE ARTS

GRADE LEVEL: 4-6

- OBJECTIVE: The students will be able to identify and” unde:etend that the
pelieemen hee meny helpers. :

A, Skille end Aetivitiee releted to Soeial Studiee

'-Wweefnumeuwxn«xwwnlw;eL;etuendedieeueeeverioueehelperexefmpelieemeﬁ:,':“hgd,,
pec;olﬁeﬂ
policewoman

F.B.I. men

motorcycle police

-radio ‘dispatcher

judge -

desk sergeant
- detectives

lab. technician Cfinger'”int eleeeifier)
highway patrolman

. .secretaries
.. photographers
sherdff

DHPRFREOD DG n‘m‘WWM

etterneyei

to a hypethetieel eituetieu.

BQ Skilles and Aetivitiee releted to Leﬁguege Arts:

2. Role play the poeitiene of the ebeve examples Eﬁd releee Sy o

1. Read eteriee about.various. helpere of_the_pelieemen I

2. ﬁeﬁe oral or written reports on individual helpere for
_the. polieemen.» : - e
Add these new words to veeebulery liet end netehook

'SOURCE: Helena SeheelaDietriet #1: én Deeggee;ege;_endegereer Develgpmegt'
Program, Helena, Montana. : : -

7V'Heve firet hand stories or experiences with peliee helpere.‘ 4
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APPENDIX IIE
Diagram Showing the Relationship of Career Education -
to the Total School Curriculum '
In pravldinﬂ information canﬂerning Career Awaréness, the relationship
of the 1life roles to the total elementary school curriculum was diacussed
Students were given a copy of this diagram to illustrate this concept.

-

THE RELATIONSHIP OF CAREER EDUCATION TO THE TOTAL SCHOOL CURRICULUM

i
SUM TOTAL
OF
EXPERIENCES
CONCEPTS
& VALUES
SELF
CUNDERSTANDING | = 7wt s
;
LIFE
ROLES
CITIZEN LEISURE | FAMILY PRODUCER CONSUMER™ . | -




APPENDIX IV .

Cipher in the Snow

It started with tragedy on a blting cold February morning. I was driving behiud'
the Milford Corners bus as I did most all snowy mornings on my way-to school.

It veered and stopped short at the haiel, which it had no business doing, and I
was annoyed as I had to come to an unexpected stop. A boy lurched out of the -~
bus, reeled, stumbled, and collapsed on the snowbank at the curb. The bus
driver and I reached him at the same moment. Hls thin, hollow face was white

even against the snow. - -

-

u‘*’mm HHé’—l g“dé‘aa ;"~ —Ehe x"dfiverwhisp Eféd: e ER ) *=~= _4" TR IR e et e s e R

It didn't register for a mlnuta, I glanced quicklj at the scared ycung"facés
staring down at us from the school bus, "A dcctor' Quick! 1'll phone from the
hotel. " , . L

"No use. I tell you he's dead." The driver looked down at the boy's still
form. '"He never even said he felt bad," he muttered, '"just tapped me on the .
shoulder and said, real quiet, '"I'm sorry. I have to get.off at the hotel.'
Ihat's all. Polite -and apologizing like." o

- At Schaqlrithe giggling, shuffling morning ‘noise quieted as the news went down
the halls.” I passed a huddle of girls. "Who was it? Who drapped dead on Ehe
way to s¢haal?" I heard one of them half whisper. A

"Don't know his name; some kid from Milford Corners, was the reply.-

L It was like that in the faculty room and the principal's office. ''I'd appreci-
'~ ate your going out to tell the parents," the principal told me. 'They haven't
ya phone and,-anyway, scmebady from school should go there in person. I'll cover
fyaut classes e o o

: !"Why me”" I askad "Wouldn't it be better if you did'it?"

‘-.M-.n

‘m“”I didn't’ kncw the boy," ‘the principal admitted levelly. "And in last year's "~
sthamore personalitlas ggLumn I note that ‘you were listed as his favorite

teacher.'

I drove Ehrough the snow and cold down the bad canyon road to the Evans'place
and thought about the boy. Cliff Evans. "His favorite teacher!" I thought.
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"He hasn't spoken two'words to me in two years!" ‘I could see him in my mind's
eye all right, sitting back there in the last.seat.in my afternoon literature
class. He came in the room by himself and left by himself. "Cliff Evans," I
muttered to myself, "a boy who never talked." T .thought a minute. A boy who
never smiled. ' I never saw him smile once. : ’ h .

The big ranch kitchen was clean and warm.' I blurted out my news somehow.

Mrs. Evans reached blindly toward a chair. "He never said anything about bein'
aili@g.” _ .
His step= father snorted. '"He ain't said nothing about anything since I moved
in here. : : s : S

ffMtS’gEvans pushed @ panto” Ehe back of” tha stove’ and “began tD “untie” har apraﬁ
"Now hold on," her husband SHapped, "I got to have breakfast before I go to

~ 7 town. Nothin' we can do now anyway. If Cliff hadn't been so dumb, he'd have
’V:itgld us he didn't feel g@od." . ‘ S s

befora me. I was to clgse the Elle and write the gbl;uary far the schnal paper. -
The almost bare sheets mocked the effort. Cliff Evans, white, never legally =
adopted by step-father, five young half-brothers and sisters. These meager
strands of, 1nformat1an and the list of D grades were all the records had to
foéf o ) . .

Cliff Evans had silently come in the school door in the mornings and gone out
the school door in the evenings, and that was all. He had never belonged to
~a club. He never played on a team. He had never held an office. As far as
" I"could tell, he had never done one happy, noisy kid thing. He had never been
anybody at all. : : :

How do you go about making a boy into a zero? Théigrada school records showed
The first and second grade teachers' annotations - ''real sweet, shy child;

o Eimid but eager, ' __Then the third grade note. hadjgpaned the_attack. - Some__
teacher had written in a good firm’ hand, "Cliff won't talk. Slow learner.'
The other academic sheep had followed with "dull;" "slow-witted;" "low I.Q."
They became correct. The boy's 1.Q. score in the ninth grade was listed at 83.
‘But his I.Q. in the ‘third grade ‘had been 106. The score didn't gc under 100
until the seventh grade. Even shy, timid, sweet children have resilience. It
takes time to break them. : o :

me,

I stomped te the typewriter-and wrote a savage report pointing out what educa-
tion had done to Cliff Evans. I slapped a copy on the principal's desk and

the other in the sad, dog-eared file. I banged the typewriter and slammed the
file and crashed the door shut, but I didn't feel much better. A little boy
kept walking after me, a little boy with a peaked pale face; a skinny body in
faded jeans; and big eyes that had looked and searched for a long time and then

had become veiled.

- I could guess how many times he'd been chosen last to play sides in a game, how
many whispered child conversations had excluded him, how many times he hadn't
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been asked. I could see and hear the faces and VDlEES that said over and over,
"You're dumb. You're nDthlﬂg, Cliff Evans ) .

A child is a believing creature. Cliff undcubtadly believed them. Suddenly
it seemed clear to me; when finally there was nothing left at all for Cliff
Evans, he collapsed on a snowbank and went away. The doctor. might list - )
['Heart failure" as the cause of death, but that wauldﬂ t change “my mind

. We couldn't find ten studénts in the school who had ERQWn Cliff well enéugh to

. attend the funeral as his friends. So the student body officers and a committee
from the junior class went as a group to the church, being politely sad. I
attended the services with them, and sat through it with a lump of cold lead in
my chast and a blg resclva gtowing through me.

i L P~ A

I've never f@rgattea Cliff Evans nor that resolve. He had been my challenge
year after year, class after class. I look up and down .the rows carefully
each September at the unfamiliar faces. I look for veiled eyes or bodies
scrounged into a seat in an alien world. '"Look kids," I say silently, "I may
not do anything else for you this year, but not one of you is going to come
out of here a nobody. I'll work or fight to the bitter end doing battle with
society and the school baard, but I won't have one of you coming out of here
thinking himself a zero.'

Most of the time--not always, but most of the time--I1've succeeded.

Jean E. Mizer
N.E.A. Journal, November 1964

The story is true, but the names of the characters and the location have been
- Achanged S oG S A

Who is responsible for all the Gliﬁf Evans images? Yes, the individual lives
 with the consequences of his own self=image; ' but we;-each of-~us who lives .
-~ with children, is surely irrevocably the artist by virtue of what we have and
have not done.

T

i
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S APPENDIX V

The Desfh of Spring

The child entered the .
classroom saying,
"Our. tulip bloomed!
. Our tulip bloomed." ,
The teacher, busy w1th s -
rereTatre danéé;—ssld, T T e e
, NG EAlkdng, T e
No. talking."
‘The child, Dheylng, slumped
- to ‘his seat, o
Daydreaming,
Daydreaming.
The teacher said,
v"Jchn,‘listen,_listen;
Answer the roll."
And the boy answered
"Here, ' .
"Here.' EN :
"We will now have scien;e,.
the teacher said,
. "Page 93, .
Page 93."
"One season is called Spring.
See the pictures of Sprlng,
‘Read the words of Spring
John blurted out,
R  ";f, "Our -’ cuilp bloomed,
‘ "All shiny and red."
- "JDhﬁ, don't 1nterfupt," the
T “teaéHer gadid; ST
‘"Pay attention.
.Read the words."
Through the wihdow
a robin sang, -
Gathering grass,
twigs and thread. .
"John, pay attention; read
the first sentence."
"Spring is one of four seasons,"
John read numbly.. - @ . C e

W,Cafélyn Stoke Bollenback ' The Reading Teacher
" Rosemead, California - DEEEmbEf, 1975
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-After choosing a jab from the attached list of Raleigh Wgst Glassified
Ads ~ Hélp Wantgd, prepare yaur written application. . .

1. Name.

2. Firm applied to AT TOP af page.

ed e ® e S s e emtee e S

R Aﬂy experiences yeu havg ‘that are apprapriateiﬁ

4, Reasons you should be hirgd far this jab over anyane else.

L

Educagicnal bagkgfgund

6. Special talents thaz make you the best suited far this job.
(include your hobbies) ~ .

7. . Earsagal rgferénces.
8. - Birthdate.

- *9, Phone number and address (use school's if unknnﬁn“@r uﬂliStad);

10,  Statement of truth. . . .
2’;

S e
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“Two Openings — Waiters - Waitresses.-
‘Mature, experience preferred. Must
have plEEEaﬁt manner and enjoy meet-
~ing- tha publig Address‘apglications
to the - T ’

ARCTIC CIRCLE

Wé,ate looking for a person with
filing and record keeping talents.
- Interest . in travel and foreign

~+JANE -BERGSTROM - TRAVEL - -

Serious person needed with strong math
background. Experience in budgeting,
cgsting and special projects preferred.
- R.W. BOGUMIL-CERTIFLED
EUBLIC ACCOUNTANT
Position availabla to person who
-enjoys: meeting the public and relates
well to children. Ehergetlc, dynamic
persan needed 1mmedlately
CARD PORT - ‘_Lﬁ’

- Do you eénjoy dealing with the public

- and -are you a bondable, math-oriented
individual? Combine these in a credit
~ oriented career. :

 RALEIGH WEST ~ Classified Ads - Help Wanted

Need-strong career minded individuals

in reading and
‘skills. Must
apply them-
Two positions’

with strong ‘background
communication oriented
be willing to work and
selves independently
avallable. - c L
FEINER, QUERIN & RUEPPEL
ATTORNEYS OF LAW .

. Banking Dppartunity - Pragressive
~-places. “&Alphabetlzing skills-a- mugt.m_hﬂﬁ_flnancial Anstitution.needs to £i11. ..

this key position. -Must be inter— - e
ested in the complete banklng pfoEESs,
' ;St NATIDNAL BANK

Do you dig music and have you a basic

understanding of electronically

recorded, produced, and amplified

sound? Position now available.
FRED'S SOUND OF MUSIC.

Person needed with a basic love of

antiques and good historical back-

ground. Do you like, to rub elbmw;

with Louis XIV t:-hairs'7 :
GENERATION III

Salesperson - Do.you ‘understand

"clothing design and coordination?

CHRYSLER CREDIT— o o

- Now taking applications for work in

~rexecutive-type offices. ~Applicant

should be interested <in office/

-clerical work and the management of

large shapping center. Apply now.
EXECUTIVE OFFICES

Would you 1ika to work for an
. egtabllshed firm? Are you an
gsive), 53135 Dflented e

34“*perscn. "Apply . o
FARHER S INSURANCE GRQUP

—--Do-you-enjoy--being-in-the-public——r——rr—es

eye? Are you willing to start at
the bottom and work your way up? '
 JERI'S . e e o\ it oo 2 rp ot

_ Person with background in intériar

decorating and design would be our
ideal employee. -
KALEIDGSGDPE

Large retail furniture store with more

than one outlet needs person inter-
ested in Lhe basic background of the
furnitura business Serious appli—

IAHPUS




- Fascinating and challenging career
awaits you. in the import/export .
business., Do you have an interest.
in other cultures aﬂd far21gn
businesses?

MARK THQMAS IHTERNATIDNAL ING

- Person needed immediately for work
- in franchised cleaning plant. Hard
. worker. w1th no Jeans ‘need apply, .
only. -
DNE HQUR MARTINIZING

Large chain variety and drug store
would like to fill two positionms. in
their stock/sales department.-
RESPDnslbla people needea far»

- immediate employment. -

PAY AND SAVE

Are you interested in hair styling
Cand cosmeties? Position available
to the flght girl who likes to wear
dresses.,

ROYAL DUCHESS

* Large chain grocery store is léaklng
for person who shows an active inter-
“est in: grnaery retailing and is

> 'and established firm, -

'wllling to seriously apply themselvesb

<d-

Immed;ate apenlng in a retail stare that”
_sells the base for the human race, Get
inte retailing on the _ground flaar

, SHDE IREE = o

What's bigger than an elephant and some- =

times shelters several'peapl§9 Get in - -

on big item sales in a volume business
STASSEN S - n

STRETCH your expéfieﬂce in sew1ng;”'”
.~ clothing.and.sales..in. an Dregan based

i

STRETCH AND SEW
Needs the Right Girl, =

Glaims departmenc af large Lnsurance I,_--;
Qﬁa knnws hgw to file aﬁd shows an
interest and enthusiasm in office Wﬂrk

An équal gppaztuniﬁy emplayer. o

-Remember wheﬁ "Me and Estty—Lnu ware 51p-.

B ping colas"? Well, that's how this. firm

starﬁed out” serv;ng in East: Parcland kc
" but we're everyone's "hang out” now,: Wa;;ﬁ
* have two positions’ available to perSQns" :
‘interested in food preparation and handla””

in a learning Experienee.
SAFEWAY

Specialty clathing store looking
for the. right" girl who shows an
active lﬂterest in ch;ldren and
’ meetlng the public. :
;,SCDTT S BABY NEWS

~ Would you .like' to work for a firm
that deals in ordering and direct
public contact?
SEARS CATALDG SALES

_ing. ExperLEﬂce preferred, but nct
niecessary. : .
YAWS

Are you sugar and spice and everything
,nlee7 When it comes to sweet jobs, this - .
one's a delicious delight, but please. AR
" help sell and not handle the merchandise. -
VAN DUYNS

03




CAREER AWARFNESS ARTAS

RESOURCE

‘PENPLE

AUDIO-
VISUAL
ALDS

PRINTED
MATERIAL

STUDENT

RESPONSE

FAMILY

FAMILY ROLE
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g COMMUNITY ROLE
] R — _
=y — =
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LAPEPEMDILN WILILT

Examples of Mait erials to Aid Students im Lesson Plann irug

{

My Family
My Job

e

y Friends
My Recreation




Whats n o nane?
\/EF ‘pew Gr‘e; ‘We Same.

YQUFS l& : VG‘F)/ QPPCIQI Qﬂ(f

Y@u Wl” See W}WEH you Qre d@ﬂe

OH\/ _ pu’f 0 word H\Cﬂ‘ ‘i‘e

%@meﬂmrg obomL >/ M,P

Jf”]l@+|L b7 EGCL) ‘E 1[91*’ ln your

ﬁﬂme
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éTHe)‘t ...... AE%C(S _oft Careers
A‘“ B_C’,_ DF E= F:=G .

HQW h’\(:lr*\y JDL;“J Ccnr; H*‘)&Fé b&

Name +he careers from A %: /.
Chc:cg%cz a \u@rlﬁery@ud {lké To l::e

Cheahlefe  Eelechrn

R *,;E5€]» »nj.. '
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APPENDIX IX

Sample Lesson Plans for Reading Developed

By University Students

Lesson Plan
Basal Reader Grade 2
I. Objective

A. Each child will be able to read the ét@ry; '"Marcia and Marvin."
B. Each child will identify one or more roles he/she plays in-
daily life, i.e. home, school, at play.

ITI. Materials

A, Basal reader for each child
B. Paper, crayons, scissors

- III. Procedures

'Eaﬂh Ehild is to read the story, . "Marcia and Hafvin" ailently;

‘When every child is done reading, discuss the story. :
1.” What can they identify as chara;teristirs and fEEpDnSibilltlES
- of Marcia and Marvin? ‘

‘”m -

2, VWhat did they do in their free time?
3. What d1d they do at home?
4., Did they have hobbies?

. What were their thoughts about the future?

C. Direct attention away from Marcia and Marvin and on to the children's
lives. Fmphasize self-awareness! .
Have the children talk about the things that they do at home,
at school, at play, that make up their lives.

D.  Have the children do exercise, "What's in a name?" (You passed out
the ditto sheet to us--the one where each child writes his name out
and then puts a word out from it that tells something about self by
each letter in the name.) :

E. Have each child draw a picture and caption it to tell g story, or

. dictate to teacher something about their lives that they are Willlng
to share. Emphasize seli—awareness

wn

‘'IV. Evaluation

A. Did each c¢hild participate?
B. Did each c¢hild comprehend story? '
C. Was each ehild able to identify chafacterlstlcs "about hlﬂ/hgts&lf

and own lifa and shate them?

61 .
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Lesson Plan
Basal Reader Grade 3

I. Objectives

A, Each student will be able to read the story.

B. The children will learn from reading the story, "Windy and the
Willow Whistle," about the careers and jobs that were common in the
1900's,

C. Children will discuss the story and our ccmmunlﬁy and understand what
counter—parts each job would have in today's life.

D. The children will know what the activiries of each job were and what
they are now, and the reasons for the changes in activities,

II. Materials

Six copies of the basal reader, A’ Hundred E?ES Cﬁzntt Farasmanl

A.

B, Poster board--geyeral sheets
C, Bright colered felt pens or crayoms
D .
E
F.

v _Magazines for eutting
Scissors .
Paste or glua
III. Pracedure

A, The studants WIll tTead . thg stary silently in. oxder to leafn abaut
careers and jobs that were common In the 1900's,”

B. The teacher will lead a discussion about the many johs that were in

- ¢ the story. The following questions will be asked: )

! 1, What are som& other jobs of that era? i
2. What are the activities of each job? °
3. Who might do each job? :

C. The teacher will list the student responses on the chalkboard.

D. The teacher will lead a discussion about the modern counterparts of
each job listed, including why some jobs have changed in the nature
of duties and activities and why some have not changed.

E. The group will take charge of putting the lists into two informative
posters for the vest of the class to see on the bulletin boards..
1. The charts will include:

a;, name of job
b. activities and duties
¢, people involved in job

2. Children may use:
a. pens or trayons
b.  pictures cut out from magazines
¢. . any other prattical thlﬂgs_ﬂ,,,, : :
3. .One. chart..is. Ear the "Then'-jobs- and one chart is imr Ehé’"NEW"
: '1@55
F. -The charts will he put up near each other onmthE¢bullet1ﬂ baard
o with the year (1900, 1976) posted underneath each. C e
G, ,Ontlanal Each ¢hild may choose’a''job. frﬁm the chart and put on
' a charade for the Test of the class to guesg hislher jab, u31ng
the charts as- reference :

_;4252«,
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Evaluation

A. One basis for evaluating how the group understood the story would
be through their discussions.
1, 1Is it evident that thev understand the story?
2., Are they sufficiently Interested in the topic?
B. The lesson mav be evaluated by the overall enthusiasm and:industrious~
ness of the group.
1. Did they take off on their own and stay with the assigrment?
2, Were they able to list the jobs according to "Then" and '"Now"?

Time Element
The entire lesson (without c¢harades) should take from 45 to 75 minutes.

The pantomime may take amother 10 to 20 minutes. So this lesson may
extend over two or three days. ' B

63



.

i

Lesson Plan ‘
Language Experience Grade I

I, ijectivé" Each stu&éﬂt will be able tﬂ cﬁmmunicate with pictures,
éifgefanz abllltlés,

II. Materials

Eﬁ; Tall aﬁd Mr, Sma;l, by Barbara Brenner

A, 111 T,
B, Drawing paper
C. Cravons
D. Pencils
III. Procedure
A, Read the book and iiszuss its contents, Some questions you could

fgcus on would be:
.. What could Mr. Tall do that Mr. Small couldn't and vice versa?
How did. thev halp each other by using these different: abilities?
- How do we help- éach other by daing thin§s we 1ike ox can dc.
well in school? - ' :
4. How do we help each gghér by dﬂlng thlngs we like or. Ean dD well;-
i “at home? ; .gv : i '
By erte on the board ali of the answers,
_'C, 'Have the children draw pictures and write about them for- use,in a
class book with a theme relating to the above. I.E. How do we help

"each other?

.meMWA

IV. Evaluation
A. Has each child contributed a éage to the book using the theme of

something he can do?
o B. What has he said or writtem sbout it?

64
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Lesson Plan
Language Experience Grade 4

Objective: Children will be able to communicate through an illustration
and a written statement what thev enjoy doing most with their leisure
time.,

7-Materials

12" x 18"  sorted construction paper : e

Blackboard, chalk

A.

B. Writing implements, crayons
Cc .
D. Book: Reading - Literature

Procedure m

A.” The story, "A Spénking's Worth' will be read afaily to the clags

_and . an oral dngUSsian cf the stnry 5 eventa and how - they pertaiﬂ

B, We wzll th&ﬁ diﬁnugs and liSt on thg blackﬁgard a nuﬁber Df thingsi

- the children Jike to do with their lefsure time. -

C.' The. children will: draw- pictures of their. favorite. leisure tlme

i} activity and complete the caption: "I enjoy: L

D, The illustrations will be displayed on the bulletin baard afzﬂr the' ;”

children have 'shared their drawings with the reat of the clasg, if
they so desire.

Evaluation: The children have met the objective if they have completed
an illustratfon of thedlr favarite leisure time activity and have completed
the statementy’ "I enjoy . . . ."

Ep s,
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APPENDIX X

The Parable of the Strangers

Once upon a time,

there were thirty people

who lived together

in a4 room in a big building.
They didn't sleep there,

but thev came early

‘every mormning

and staved all day,

axcept for two days

when they didn't come at all.
They sat in chairs,

They looked in books.

And wrote on papers.

They were trying to find out
about _what was going on-
‘outside their building.
Things happened out thera
mucq faster than :
anyone could read the ‘books.
So .the thirty . peuple

had to spend so much- time
reading and trying to find out
what was going on

outside their building

that they had no time

for looking outside or even
looking around inside at each other.
The people in the room

were always behind.

‘They never caught up.

They never got to know

each other very well

They didn't even finish

any of the books.

: By Marilyn Burns and
L e : Jim Robertson
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APPENDIX XI

Examples of Materials teo Afd Students in Lesson flamning

/ CI’\GG%E ‘a . carear,

2. On +he steps write the interests,
Characteristics Knowledge and skills
needed for this career.

2. Tell us about your first dc:‘zy on the Jab.
| | e




PEREDSE ‘ Aftéf EﬂmPlétlng this centar, the student shcmld be ablé tc: wfite a
ey gesgtiptic:n af a Epet.‘ifit: accupatlou. : o

_CENTEE PREPARATIDH‘V "

e Sélfﬂt a. fmiet; enrner aﬂd hang a. GlﬂtEeEliﬁé _Print._the .féll@wiﬁg.éz;&;gpatiéiié;;q .
“on 1ndex carés‘ S : e LI E

»éstraﬁaut B

-papsicle man : L her: . : _ ) secretary
1ephnﬁa Liﬁéman oY -dadry farmer - - . - bricklayer
gatrbage man.. - .vip-k7 ~ housewife © .miner -
bartender- ;’vi IR tailor - : e nurse
h‘salesman DT ey PBPEDIﬁ vender S ,&;plumber o
R cook S : . gardener ..
- ﬂix arj.var L "7 train canducgcrf o ©musician ;-
"Eaautic;an Sl s hipertiedianc . o0 7 o milkman 3
iuec.ljanic e ' Eﬁimnéy- sweep '

Idea

‘PRQCE&URE-?'f7-'

_card from the clothesline and write about the occupa=

Stuaants ma}n gelegt |
tian o

% —Si:miam;s may sélec:t a cara fram the glathesline and desgfibe ﬁhe uccupatinﬂ_ -

. without naming it. P
'e?lage the. desctiptimns n. a cgvergd Shae bﬁﬁ‘ . Co . Sl R

=Ag a graup»azLiviEy, studants may take a description out, Df the bag and tryl»-f'

téiidentity a‘.hé‘ Gcéu}iatibﬂ from thie;infamat:ién given. |

. ‘ij,:_ R

Si:udefn;s may pantcm\:[:l:ne seme of the azcupatians




PURPDSE After f;c!mplet:mg thj‘_s c;a:nter,-_tha studemt sh@uld be aElE to write. a o
R : stm"y dascr;blng thé I'EQULI'@!EHTS ‘ofan. maglﬁary a:cupatien. ' '

CEN'IER ERE?A,’RATiQNé Using tagb‘aard and teﬁﬁgt‘é vpaj.nt‘s' nake. a ﬁi:tuie of 'the ,
P moon, Attach a sign '"Jobs ‘Available.' Mount the plc‘:ture ‘
and sign on a bulletin baatd Eaﬂcad W:Lt’h black t:nrxstruct:mn R
paper. : . v

T .

. ‘Using mar;ila drawing pape‘: prepare a cLassiEied ad Eec:tic:‘n of a newspaper
gentitled "Hnan Gazetta. List the fall@mng available jobs. T

dust cc:lLec:ts:t ‘ : weatherman
“rock sorter st Rover mechanic
© o lamplighter - : -earth photographer .
- .erater guide - - ~—'.. oXygen supplier -
“'moon’cook ' . footprint detective
.moon phone operator landing and takeoff special:_st

traff ic. cop

“PROCEDURE:"

1 Séudéﬁtsmay select a vant ad from the newspaper and write a story describ-
- ing thé imagi:nary moon Dccupstlan an.d tha quallflcatlans requlréd for the
: ;jab , '

- 2, Studerxts may sele\:t any maginat‘y acgupatlgn and t-:rrite, a stery descrlbing
: the occupation and the quallfic;ati@ns required fcr th.e -job.

MQ@N GAZETTE
Ebﬁ A\Jcs.u(algle

Vol 2

_ S —e ——

- * L. ——— e T
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APPENDIX XII

 53@§§3 Lasscﬂ Plans for Language Arts
Devejaped hz Univefigty Studants

Lesson Plan ST _
W:itten Expressiaﬁ Grade 1 _" . IR
I. Dbjéctivé; Each student will be able to csmmuﬂlcatevwltﬁ illustfatians R
- . and captions aspects of hﬁn/herself and his/her fECIEaEan, ﬁamily,xy-*”
“and.job. B : e
IT. ,Eater_ialisi_ S e L _w_’ i e L L e T
c A, CGlEI‘CfaVGﬂE ‘ ‘ ’
~B;: ‘Boollets for each child made from two 12" x 18" pieces of -
caﬁsttuerian paper, @verlappéd and stapled tagetheﬁ and then
folded at the stapled place '
III;”‘Pchedure A i - ':'Qrﬁ . K
, biA_v'Have Ehé Ehjldfen gathex éggund you and sit on the rug on the £loor.
" B. - Talk about the hnpcftauza of the: lﬂﬂiVLdual  his place in the family,
. ~ his job, and recreation, , v
..C. " Let 'the ch;ldren express themselv 5 ally in shsILng the;t eszff»
S 'ieﬁces.' ‘ S Lo :
D. Show the baaklgt.
" E. . Explain that they are to draw a picturg for each page, shaw1ng
something about Me, My Family, My Job, "and My Recreation. = :
F. Chlldren.may show their bﬁcklatg ‘to the c;ass when campleted
I, . Evalustion: Each child will 'have a picture Eor eaﬁh page of his booklet . .
. . —

70,



: LESSDH Plan :
Oral Egpr3351cn Gra de é' 

f Dbjactives

:T[AgjfEach Siudent w111 iﬂengify items on table and relate Eham to au

"fc!ffﬁach student will glve a 3=5, minuté

.;{ Hatet;als

o Y T

Z"Evaluatianv,:*"

Dccupat ion:

““.about the occupation.

ral rep@rt‘abaut selected "
Yﬂicupaticn . _ o T

Hair,:allers L R R v

Conib . ; v o . -
.' §315 snd pepper shahe:

Sandpaper

VPainc brush -
;- Eat of corn

.Gy Toy truck
“H. “Ruler

1. Newspapers

J. Joh deseription list from’ emﬁlayment office
- K. Cnllegg”zatalag

Piﬁcédurg'

A, Discuss with Stu&ents the accupgtloﬂs that Wauld use thesa 7
L items aﬂd 1ist ‘them “om, the boazxd. ’

1

;-E.*‘Dnguss ‘the usage. of the want ads, job. listings, and catalcgs. »
+C.. Select-and show fiims aEaut EﬂtupEtan% v
” 1Di;>Fiﬂd peapie to . come and discuss- th21r Dc;upatlﬁﬂs with students.
E. fStudeats will give-oxal reports. :

7 o

Al Did each studant relaie an’ iject ‘to .a career?
B. Did egcﬁ student, giv; aﬂ 1nFarmative oral repart?

71

.. Tach, stuﬂEﬁﬁ Wlll salect ana Eccupation and gather more infcrmatlnn ">~,



